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on a gradual increase); (3) bear “regularity ”in
mind (avoid intense exercises and exercises promp-
ted by a sudden impulse) ; (4) keep balanced diet.
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blood of women

Problem (Prar. 1-3): Exercises, even moderate exercise, may lead to reduced iron in the

(Para. 4-6)

. | — General causes: monthly bleeding; restricting diet |
Causes for iron deficiency

Specific causes: exercises and high—impact sports|

Effects of iron deficiency on health(Para. 7-9): low iron reserves; fatigue, poor perf-—
ormance; feel weak, tired and out of breath

with meals.

Solutions (Para. 10-12): take supplements; restrict diet; cook in iron pans; avoid coffee or tea
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Schema Theory and Strategies on Reading-Writing Model

HAO Yi-xia
(School of Foreign Languages, Nanjing Audit University, Nanjing 210029, China)

Abstract ; Schema theory is aimed to explain psychological process by cognitive psychologists. A bulk of re-
search has been conducted to explore 1.2 learner’s thinking pattern and the process of understanding in reading
comprehension. Reading and writing, which are essentially interactive in nature, are best regarded as two
sides of one process instead of two separated performances. Based on Schema Theory and the researcher’s
teaching practice, this paper analyzes the connections between reading and writing, explores three strategies to
establish reading schemata; emphasizing background information to enrich content schemata, analyzing text
structure to build formal schemata and stressing language points to facilitate linguistic schemata. Finally, ap-
plying reading schemata to writing, this study investigates the effective ways to establishing a reading-writing
model.

Key words : linguistic schemata; content schemata; formal schemata; reading; writing



