HTh F3H B F R E R Vol.7, No. 3
2010 %7 A Journal of Nanjing Audit University Jul. , 2010

REFA T I R BB R
L

(R EH 2B SMETEBE, {15 fat 210029)

W EANEAREHFAEABNTELE RN EZREZ —, XL -0
REHFPEEEA LRI RFHEHERT, EEFSHFEARLEHZR LR ER EL, KFP
SRR BH R W SET S JRIRE IR A IRARE , - E T A e 2O ] 35 T A
HATENER G, FRERGITERIM AL LEKITES] MESET S ELIFEREATF SA
ZENT B FHIFAR R FHREHK T FRAL R E LM T eSAERTE, B A T2 A5

P
LA F LA SR RS X

FEHES 6426 XHEEFRIRAG:A XEHHS 1672 -8750(2010)03 -0105-05  Urfs HHA 2010 —03 —30

fEE A 4R I (1982—
ShEEEFEENEEF,

), mB A, R W F RN R, R A

HETIH 2008 F & % # i 5 [T & 3087 50 3R 42 (J2008B03 )

—. 58

UTARR , F E SR A O B
ANE LA RS S BT JE AR AN s (2R
hEDA R AT, REE MR LA
SRR PRI A SRR B R 1t
W BN S22 S BB AR R e R
I¢  AHE BT Eer KB, J0EAR A R i
SRAIMRE B LR X BSTFE 158 70K 1 e 7 3]
HeEAR T b & AERHIT G AR, SCBLP 5
e, BN 224 RS 1 PR TS 1) 4 B B e i ik
NN e ST o = L VR Y E B2 S TS O (P78
TP SR, 6 22 A S 20 RS 1 i A B 4t

for P 2 AR RO fi
—. RERERRBHFENRS FEFER

e CAZERL R IE) PR E], R (R
) BXPATIE RO RSO A B, e i i
DR TSRS o Wi
RIS A i SO MR 2 ey g™
WESTEREA PR T, s AR, BT T2

SE= {0E s i) WLl il s ey R PR T Gy Y &S
A T REC R AR, SEEEUN A M ERY
KR, PRI, SO AR 2 AN B &
WALBI AT R EE & SR ik e —

RS C I LB S A Sk 1 N N D)
BYETE D), WAL A RS DR TR
fili SRR FRBIWE S Z Rl A SR T B, %7
B SER A W I [8) 3 53, 280y B BT 3 05 i
B e BRI B et B
R[] AT AT A s BOMAEDR E G s R R 2Rl iy e
& S UM s B TE B A T o SOXS Y B 8 2L
et RIS Y TP NINE 2SS PN N-F/ S i 9
SR TFBEI Rl L R

S EAT UAS B B A TR BT Bl A R 7%
HOF  UGERUFOTE REEBEERCR, EREE RN
YER AT LAZiban T -

SF— [ DR AR ( problem solving) o DA P4
TE B R U ), H AR PE 5 (target oriented )
WS S S Bl B WF 98 0 v £ AT B ST (Ac-
tion research) 1"

5, AN WS (external supervision) , EE ]

— 105 —



ARSI BIAL G A, 24T LUl i Wi 24 2k
Xob 0 ) S M 0T, 20Tl w3 o 2 M A S
W5 S B 3 v Ry R i

Af —

%=, N4 W B (introspective monitoring ) .
BRI LA R X B IR EER B IR
S0, 28 ¥ i3 A ( communication and coopera-
tion) o ‘& AJ LAAE B[R] 5 [0] i 232 i A AL [m] i 25
=, REHEHEREK

S BA R MR LR S, &

WA DA o AR A A S R X O ) B
FEE B, A N UE A R T R A ST
B B AR RS2 M A K SR T/ 2
e FEAMARRCEIEAE F BT, R
)53 AR

S A T AR e S PR N 2 1
e B

(—) 33X (The Ebby Model)

B Bt —: B (Reflective Teaching)

KR friE S

Paaiipa

M —:
S 11K (Reflective Planning)

J i l
SrBrkidls

BrEe=:
FUBIF (Reflective Assessment)

B 1 XbrRBHFKE (Ebby’s Model)

S BB, B a3 iR RO B
FEAMBEPEO =B B, B =B B il i
o AR B UR AL B R 38 4R I A
Wl A% AE BT PR IR 22 B R RS

A . (Revealing the rules)

Fr SRS L S B An SR e 3 ] s A i ok, )
MR BT 16

(=) &i&4%— 7 94 4 X (The Edward-

Brownt Model)

XS]

37, HFR(Setting the goal) ] .
S SRR AN A 1 T B 5 TR AT RETE
(Reflecting the practiceand (Reflecting all the probabilities)
all the probabilities)
\ 4
D A
A 4 C B X
< < |
< < |
PAL(to internalize) I P FH## (to construct)
oo X MENA R - !
RSB A - ERTREE)ES
(reflecting the practices) (reflecting in practices)

2 ZBEAL-HIPSREZFER ( Edward-Brownt’s Model )

(=) JOBEX Aok 1B 4 A X 8 e ik
DA
SRR R S S H R AT ST 5 Y B AR AE

— 106 —

Mo HARZAAET B MR RS 120 17
SB A1 5, RS HAB ) BB P, 18
He— A R AR U 2 S R, A A R



Mo d— i T AR B T SR ANE
(intermental )—Pq fk, (internalize )—#4} ¥ ( revealing
the rules )—% f 22 ¥ ( communication and coopera-
tion) (Y3 AR o 5 LRI A) D T 0N A BN AR
0 B, OF HARVORE A A4S RO R 5 AL
AR SRR . (HE A R ZATET
Bz 0 BRI SR ARG .

M, XESEEREBEHEFEXHEA

(—) b (Ebby) £ X £ X 5 A 4F A R B #
5P 64 L AL R )

SR EE O, B i OB B R
IR F) ok AR AR By, 2 S AR R B IR R
ff Rl X R AT B9 0 B SO G o
456 BARRY BRI 5, FRATT0 3 He iy = Db
70, SOB BT 4 S S T LA PRI B
RIS SRR B AT R S
—NJ5 AR R RS TS OT R S
HRBTFERET 3 55 =0 WU EUEE o s A8 )5
TRAE S T SRS 55 DU 2 =0 IR b R A
R L, VT TR AT Bl O AT o A
W BRI RIRAT 8l 5 5575 40, WU AR TP BR o
C R AT BIR A AT B 520, 5% HE A7 I
B, IR B TFIG SR AT ST IR

T BB ST I, e AR S o TR
(RIPHR— =) BOCE 2, — ek, * IR 2
" (reflective planning) Fy B 3= 2404 LI 4
B UES S AR BB T BOE U 75 2554
B WFFE E b 5 A (08 FH A ] o B R A S 4R 2530
() T HLA5 5 2 AL AT LSS 20 et () PR 3R, T
ff WS B AR X SO PR 3R 5 G A T 320 3R 5 B ek 1)
LR 5 SETEAME B RS

BB TR R A S AT R,
A LA S it 1 55 A0 A DR e 280 P 0 A A ) S o
R, 3T 5 F 8 11 K (reflective planning) B,
PO 6272 1 3 B S vp R RE A A5 N A Y A
2, LU R T AT A — WA IA IR, &
W), ZOMAEAEAE_FAR 2 (R 7 S B A7 b (HE R
IR e 28 OB B 23 IR T An AT s £ A 1R F 5
jZ I

(=) & 454 8 4% (Edward-Brownt ) £ X,
K F AR A RO o b Zm A BB )

T P A AR A E 0, s B FR

A PR S8 WA AR TR A s,
BV & WA R A DU A R T A B ]
VERE, FRHR A RS AR R B AR RE,
FOTA AL

ML b, 16 58, AP N BB, $2 B0
ANV 20 XUk A BT /N Y AR 2, 2
> SR AT R E IS AR . BT AE DR
I B 0 B ), S Sl A e, S BE iR D
i, SR TAE R ST AR R, 2 Wt iR
VE SR B0 T AR 2H 1 S B 202 PR R U5, i 0
RETIRAB L 1 32 R RN B, 15 e S At AT 148
BHITE LT, ST I AR S el s vh i 2L
A, HU HA AR 2B A AL PRIE]
GAFBCF BTG . ARVFEITE AL 5 2= R B
SEIR L E B H T 2T UL IR TEFE T 2L
IV I e ITEAS N, 35 AN ] 2 R TR) 500 B S8 2
SN 08 B A2 R T AR R R
WHE HE BB AR HES AN R 2B A [R]
Bt AN [ A RO ] 1) 28 30 A8 i A B B A A o

(2) RESMFEARGHFOEIME

GAERETE SR i A R . ARZ AU
RRH 25 . 2508 HERAGFTACHA
FRES o AATTRE A AR R LG T AR AR A
A, E£ 2 A Ll HAA—E ST TRINEC#
PR R, BB R E B O LEET
— AR R AR . N S R BT R
2 EALIE I, BON e S A R S & A R 7
JERIAN AT FIER I . A ST, S 1F Rl e A L
IEAE, IEAS HAR AR - ™ 2E o 2288 BE R IAT
BRI L A RN 2 2] SR VS F
flilk 255 2 A D7 AT, 515 B0 A A 37 i
CEF I SR ERRPE D B IS AR B
ROBHFTB SR A E L ARNEET N, B
BYERGE, EOF T80 MR

5 LR 0 RFHESR N SAE R B 51
LR 3, X OHEZR 28 5 10 = e ol 6B

1. GAEBICB BN . B TER B2
PSR AARCR , NEE SR EETM
G2 (1) 2000 1 PR 5 75 5 (instructional lan-
guage ) ; (2) ZL W & {5 7% (teaching attitudes, o-
pinions and beliefs ) ; (3) Z~# % W% ( teaching strate-
gies) ; (4) P H 1 35 1% i1 ( classroom activities ) ;
(5) 4 H 325 B ( classroom interactional activi-

— 107 —



H—)=

1 b &4E 5 (Intra-college collaborative reflection) < .
B u
2#BHAl A 1E R B (Cross-discipline collaborative reflection) o

HE)R

PG A VER B (Inter-team collaborative reflection)

Fehnpet i

VAN A BT 64 2 B (Collaborative action research in smaller unit)

U=

\ 4

HOMAMA S B (Individual reflection) <

| 2% 2] (Pre-stagestudy)

%%EH Eya SE R 4l s 1

(4
v
BN 3] k]
v v
WUﬁifiE[(Routine) 1185 (Action research) bh hr
a.H I‘E(Di‘arieS) a.12Wi(Diagnose the problem) Bl \ )
b.ﬁ\%’%lﬁ (Journals) b.J8 2% (Reflecting the possibilities
c.ﬁ"%"i&"f%(\/ideos) and countermeasures)

d.Z2# 114 (Teaching plan)
e. 22 .45 (Teaching review)
£ 7R (Interview)

e JEHHR (Collect data)

dAT8N, MEE(Act and observe)

e 42 Wi (Re-diagnose the problem)
e NMRMF H (Case study) || -eeeee B Za

v v
TP AT (Emerged topic)+ A fFHR ] (Unsolved problem) —

3 REERTAEERBEFEFEAEZE

ties) 5 (6 ) ZL UM B v & (teacher classroom posi-
tions ) 218

2. BB BB A EAR ., BER B
FHIBARZHE . (HAEMRE IR, 1E B B A 2
W) F B AR — s B AR B A1
BT HE SRR A R A
JEIRTE T AR RN, FRGIREHRE S
TR B RS R s 1 T8k S, o
IR PR —IRZ A S, i 7S B
SR F A BUR T AR AV R, R 1
A NS A2 T

BREEIRE RSN, HoAth & 1R 2 S S8 B0 T Bk
A RIS G TR RS Sk
Heor HBEMEE: HidSs . 5858 REUIBRIF IR R
MR SUBATRL, M 2% 08 =AM R (1) i
RAIPPRTE & BTk R YEFoE 7 (2) BFSY
B TNA R RZER? (3)FRESE N AR

— 108 —

A ER?

3. BYERIRBHEATEAL . PR, TS i F
MIEZEVE, BB IG Sh AR B, far Je
B B OB PE e ML, K 2 ) T 4 3l 45 1 7
FBHEE IR . B I EEAER AL 2 =4
o RATIZ W s B ) A AT (A& 3 i
IR o IRAPEAR AR B B AR S — 2T
Mo XAMRES AR R RIATUT IR, TRl
BT AL, 5 HES [ R0 1 0 A g ok [l AT, 3l
QL BWE A TF L] TJE T 2455 XA T 1% Bl Lk
ZIREERA, B TR XM
B0 TR PP A , O AR 1R 78 2 oK & 2 2
— B 2 E R AT BT EEER AR DN
FR G SRALEAY 1) SR PE Y IE SR AL PN 6 A o 2R
R IhEORAE A AR B A 1 ) B 30 2 v St
LA i iR A0 5 H © B0 AR, FET RSN, FilE
FOPTE] o A, SRR LA E Y s S



B TR S S0P , SR , BV, AR RE LS 20
A2 15 2l LA 5 7 2 19 3 A, DA T AL [ 50 )i
=B

KT 3 LA EEFOE: (1)
IR ELMR R R 18] o AEGIT S
Hh, O AT L B (B B BT i AL ( emerged
topics) o (2) A Sz R A R L SRR S 82k
AL, AT LA o A S S AAT Sk il . P
A XTE T2 5 NEAR—FE. (3) AR 3
#iskFn T RUE AR AR, (HILSE T A TR 1B
KT [ AT, AT B RS 20

. ik

W S RN ZE B AR B P Ao S A8 2 A
RN TR0 RERL, 255 BRI 20 stk
— BRI LRI A AR R
A YRR AR H TR — MU
VEVE BB T 15— I AT A T I BISEAE

ol BIEUMERI 2> = R IR i
TR SEIE B A B T A A A R A
LS SRS & R (vl o8 N A S LTI Vi
(], L 35 A A [R] B Rl 1, AR 24 25 A R R AR A T
S BHEABBER, Ea 8, E e B W R
oo SOE I REA ROt Dl Al SRS BRI
AT o2 S B R I 8 B 2 o 9 2800 4l

TRk Z AR PRI, SE AT E S | S MR LR AR
WONE R, EH R T, B2 I RS

PRI BB o B A5 HA 1 1 AR AL AN S B
SE

[1]Richard C J, Lockahart C L. Reflective teaching in sec-
ond language classrooms[ M ]. Beijing: People’s Educa-
tion Press, 2000 33 —34.

[2]Bailey M K, Curtis A, Numan D, et al. Pursuing profes-
sional development [ M |. Beijing: Foreign Language
Teaching and Research Press, 2004 ; 145.

[3]Richard C J,Numan D. Second language teacher educa-
tion[ M]. Beijing: Foreign Language Teaching and Re-
search Press, 2000. 205 —206.

[4 ] Michael J, Wallace. Action research for reflective teachers
[M]. Beijing: People’s Education Press, 2000; 56 — 70.

(S 123, 47 shF5e Ak, BRI e LT 1. pU )i ShiEay
#2,2003(6) :134 —138.

[6]Freeman D, Richards C J. Teacher learning in language
teaching[ M ]. Shanghai: Shanghai Foreign Language Ed-
ucation Press, 2002 12.

(7 14 22 DO & 1 8 T 8 0 % SR~ ) B 20 2L 1Y
JAARLD ] IIZRIBTE R+, 2006 .5 — 8.

[8 ] Freeman D. Doing teacher-research [ M ]. Beijing: Foreign
Language Teaching and Research Press, 2005: 57 —58.

PCBE A , BEEEAE I [R] UG 7 25 D A SR i S 2
BB . ST REB = N 3 1, 4k

(REHE: T &K HFAL)

A Trial Model Exploration of College Teachers’

Collaborative Reflective Teaching
XU Qing
(School of Foreign Languages, Nanjing Audit University, Nanjing 210029, China)

Abstract ; Reflective teaching is one of the important means for achieving teachers’ professionalism. Based on
the Ebby and Edward-Brown’s reflective teaching model, a trial model exploration is hereby done under the
framework of college teachings. Collaboration in colleges can happen between teacher and teacher, teacher
and student, teacher and school or even teachers across different disciplines. The colleges and sub-branch
schools should start its administrative acts from the aspects like; theory acquisition, platform construction, and
assessments and evaluations etc. so as to help the individual teachers establish “constant self-refreshment”
values, acquire scientific reflective methods, form an up-to-bottom collaborative codes, so each teacher can
integrate research with teaching and enhance their teaching efficiencies.

Key words: professionalism; collaborative reflective teaching; model



